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Introduction

“English has a pre-eminent place in education and in society. A high-quality education in English will teach pupils to speak and write fluently so that they can communicate their ideas and emotions to others and through their reading and listening, others can communicate with them. Through reading in particular, pupils have a chance to develop culturally, emotionally, intellectually, socially and spiritually. Literature, especially, plays a key role in such development. Reading also enables pupils both to acquire knowledge and to build on what they already know. All the skills of language are essential to participating fully as a member of society; pupils who do not learn to speak, read and write fluently and confidently are effectively disenfranchised.”

Primary National Curriculum for English (DfE) 2014

“The overarching aim for English in the national curriculum is to promote high standards of language and literacy by equipping pupils with a strong command of the spoken and written word, and to develop their love of literature through widespread reading for enjoyment.”

Primary National Curriculum for English (DfE) 2014

At Alfriston Primary school we strive for excellence in all areas of English achievement throughout the school. Reading and literature sharing are at the heart of our teaching of English as we believe that reading is one of the main resources we have for showing children what words can do. We recognise that the acquisition of English, both spoken and written, is fundamental to the overall development of the child and their access to the curriculum in all its aspects ‘Fluency in the English language is an essential foundation for success in all subjects’ (National Curriculum in England: framework for key stages 1 to 4, Section 6.1) Our main aims are to ensure every single child becomes primary literate and progresses in the areas of reading, writing, speaking and listening and to allow them access to the full curriculum on offer.

Curriculum

Our English curriculum is built around the ‘rich text’. In placing high quality texts at the heart of our planning in every year group, we can offer a diverse landscape of learning experiences and develop children’s knowledge, understanding and use of spoken and written English within a balanced and exciting curriculum.

Curriculum aims
· to provide a well-planned and resourced curriculum;
· to provide a rich and stimulating language environment, where speaking and listening, drama and role play, reading and writing are integrated;
· to develop a love of books and high-quality literature that will not only support learning across the curriculum, but also extend beyond the classroom environment and enrich our children’s lives;
· to develop enthusiastic and reflective readers, through contact with challenging and substantial texts;
· to enable pupils to speak clearly and audibly, and to take account of their listeners;
· to encourage pupils to listen with concentration, in order to identify the main points of what they have heard;
· to teach pupils to adapt their writing depending upon context, purpose and audience;
· to develop an awareness of purpose and audience for both written and oral language;
· to encourage accurate and meaningful writing, be it narrative or non-fiction;
· to improve the planning, drafting and editing of their written work;
· to enable pupils to apply their knowledge and understanding across the curriculum.

Teaching and Learning

· The school is organised into four class bases: Foundation stage, Years 1 & 2, Years 3 & 4 and Years 5 & 6;
· Within each class, differentiation is expected to be evident. Teaching can be differentiated by outcome, task, questioning and level of support;
· Provision is in line with the National Curriculum 2014 which details teaching objectives for each year group; teaching staff ensure that the teaching and tasks are appropriate to the individual child; 
· All year groups (with the exception of the Early Years) are expected to provide five English lessons each week;
· The teaching of spelling, vocabulary, grammar and punctuation is planned using the most appropriate approach for each particular group or cohort;
· Each unit of work has a teaching sequence which typically involves children reading and exploring texts, practising skills, applying these through writing activities and evaluating their work (our ‘Reading into Writing’ approach).

Foundation Stage
In the foundation stage, children will have regular phonics sessions and also reading and writing activities linked to the termly Learning Journey topic. There will be opportunities to develop speaking and listening skills through sharing opportunities, guided activities, presentations and performances. 



Key Stage 1
Key stage 1 have a phonics session each day. Children learn to speak confidently and listen to what others have to say. They learn to read and write independently, at length. Rich texts are used in the planning and teaching of English, and to provide cross-curricular links within the learning journey for each term. Writing is taught to fit a range of audiences and purposes*. Grammar objectives are taught as set out in the National Curriculum 2014.

Key Stage 2
Key stage 2 teach/revise some element of spelling, vocabulary, grammar or punctuation each day; either discretely or within the lesson objectives. Children learn to speak or write to fit the audience or purpose*. A rich text/s are used in the planning and teaching of English, and to provide cross-curricular links within the learning journey for each term. Through this, along with supporting resources, children will encounter a range of fiction, non-fiction and poetry. They explore the use of language in literary and non-literary texts and learn how the structure of language works. Children in Key Stage 2 develop their knowledge and understanding of grammatical terminology.

*See Appendix 1 – Michael Tidd: Writing for a Purpose
  

Approaches to Speaking and Listening
Speaking and listening underpins the learning in all subject areas. Questioning is valued highly within the classroom and we strongly encourage children to be inquisitive and to share their thoughts confidently in a supportive environment.

In class, pupils are offered a language-rich environment, where their opinions are sought and valued and where they can take risks. Class discussions are developed to enable children to express their ideas and opinions. Pupils are encouraged to listen, discuss, re-enact and develop their own ideas in co-operation with others.

Staff emphasise the importance of listening and reinforce this throughout the school day.

Public speaking opportunities are provided to enable children to develop confidence in speaking and listening. Children are encouraged to present ideas and completed work to their peers, including homework projects. Class assemblies, whole school productions and Celebration assemblies provide opportunities to perform to a larger audience, and the efforts and skills of children are acknowledged by staff, parents, carers and friends. Teachers may plan for a variety of special activities, such as debates, mock elections and story-telling events which provide opportunities to develop speaking skills in class or across the school.  Additional activities, including assemblies and competitions, are led with the School Council, House Captains and Play Leaders.


Approaches to reading
Pupils are encouraged to become confident, enthusiastic, critical and independent readers. The 2014 Curriculum divides reading skills into two dimensions:
· Word reading/decoding
· Comprehension
We recognise that both of these elements are essential to success and we support the acquisition of these skills through various methods.

Oxford Reading Tree is the core scheme used to develop early reading skills, supplemented by a vast range of reading books from other complementary schemes as well as ‘non-scheme’ texts. Children in all classes have access to a wide range of books that are banded according to the Oxford Reading Tree scheme. Care is taken to assist them in choosing suitable books and learning how to choose books.

As children begin to read, we focus on decoding, primarily through phonics in addition to other strategies, e.g. whole word recognition, rhyme and context. To support the pupils in the complex skill of learning to read we use “Letters and sounds” supported by “Jolly Phonics”.  Children who are developing decoding skills read one to one to a member of staff at least every fortnight. 

As children build fluency, comprehension skills become our main area of focus and questioning looks at skills such as retelling, inference and prediction. Children who are struggling when developing reading fluency are provided access to teacher-led interventions on a regular basis (see ‘interventions’ for further details).

Reading is taught regularly and frequently within the classroom through a range of activities including shared reading, echo reading, group reading, paired reading, performance reading. Pupils in key stage 2 will complete appropriately differentiated activities linked to their reading, often linked to a class text which is also used to lead into written work – our ‘Reading into Writing’ approach. 

It is important that children are taught specific research skills during English lessons and in other subjects.

Reading for pleasure is highly encouraged outside of classroom. Volunteer readers support identified children by sharing books with them on a regular basis. Each classroom has a class library of appropriate, colour-banded books which may be borrowed as frequently as pupils wish. Book selection is monitored and supported by adults within the classroom. Pupils take their reading book home daily to enable parents and carers to share the experience of learning to read along with their child and record in their Reading Record. Reading Records are regularly checked in class and children will have access to an in-class reward system to reward regularly recorded reading at home.


Approaches to Writing
Our aim is to develop children’s ability to produce well-structured writing with appropriate detail, in which the meaning is clear and the interest of the reader is engaged. The 2014 Curriculum divides writing skills into two dimensions:
· Transcription (spelling and handwriting)
· Composition (articulating ideas in speech and writing)
We recognise that both these elements are essential to success and we support the acquisition of both sets of skills through various methods.

Pupils are provided with a wide range of stimuli for producing their own writing. There is a ‘writing for purpose’ focus. Pupils are given opportunities to write for a range of purposes and audiences, adapting their language and style according to purpose. Teachers plan regular activities designed to enhance children’s writing experiences and to develop the effective use of vocabulary and punctuation.

Modelled and shared writing in English lessons enables teachers to model good practice in writing skills, grammar and conventions of writing. Teachers decide the skills they need to teach according to the objectives set out in the National Curriculum 2014 and the needs of the class; they decide on the grouping of children according to their ongoing assessment. Displays and ‘Working Walls’ support the use of relevant vocabulary, sentence structure and punctuation as well as enforcing the ‘writing for purpose’ focus.

Children are taught how to improve their writing throughout Key Stages 1 and 2: In Key Stage 1, they will identify and correct spellings and punctuation. In Key Stage 2, they also identify words, sentences or sections of writing to improve through redrafting. In Key Stage 2, pupils are encouraged to use ‘response partners’ to help them in the process of editing and re-drafting their work – ‘United Improvement’.

Children in Key Stages 1 and 2 also have personal Writing Journals or Big Writing books in which they are encouraged to write independently. Activities and opportunities are provided by teachers to support and respond to the needs of the class.

Children are taught spelling, grammar and handwriting skills appropriate to their ability, in line with the objectives set out in the National Curriculum 2014. These may be embedded within the lesson or through discrete sessions or lessons.

Children have individual targets for writing linked to the National Curriculum. These are shared with children and parents (during Parent Consultation meetings). Children’s writing targets are recorded in their writing books and are also transferred to other curriculum areas to support writing across all subjects.


Approaches to spelling
Phonics is taught in a systematic way which involves teaching all the major grapheme-phoneme correspondences in a clear sequence through Letters and Sounds.  Learning takes place at a swift pace but takes account of children’s developing abilities. There are six clearly identified phonic phases. It is our aim to ensure that all pupils reach phase six before they enter Key Stage 2 and teachers track pupils’ progress on an ongoing basis. Phonics must be taught daily until pupils have achieved phase 6. Regular interventions will be provided to children, as required, to support acquisition of skills and progression through these phases.

In Key stage 2, or once pupils have achieved phase six, teachers use appropriate teaching resources to support the teaching of spelling including the National Curriculum 2014 Non-Statutory Rules and Guidance. Pupils complete spelling investigations to support the development of spelling ability. These may commence in foundation stage if pupils are ready. In key stage 1 spelling patterns investigated relate to the phonics phase the child has reached. In Key Stage 2, pupils have Spelling Books to support the learning of individual spellings. Children’s spelling is assessed as part of the ongoing assessments in class and through the end of Key Stage 2 assessments.

See also Appendix 2 - “The Teaching of Spelling”


Approaches to Handwriting
Children are taught continuous cursive handwriting** from key stage 1 where they are learn how to form letters with the correct orientation with leaders and exit points.*** Our expectation is that by the end of key stage 1 children will be able to join their writing with emphasis on presenting writing that is neat and legible. Children continue to take part in weekly handwriting sessions throughout key stage 2. Children are encouraged to use neat and joined handwriting through the ‘Pen Licence’ scheme in which children earn the right to use a handwriting pen. They are awarded a certificate when they are able to use joined handwriting neatly and consistently.

Handwriting is taught by teacher demonstration with pupils copying the demonstration. Handwriting should be taught daily until most of the pupils in a class are fluent. In key stage 2, handwriting may be linked to spelling patterns. Pupils will be taught to follow a progression to continuous cursive, but will be supported to develop a personal style to demonstrate mastery.

**See Appendix 3 – Clarity on Continuous Cursive and the Handwriting Style
*** See Appendix 4 – Handwriting Progression Grid and KS1 Overview

See also Presentation of Work Policy

Cross Curricular Links
· Alfriston School recognises the value of the creative curriculum and, where ever possible, links are made to other areas of the curriculum;
· Children should be taught specific skills for research both in English and in other lessons;
· The same standards for writing should apply in all subjects;
· Children can be immersed in the meaning of text through drama, art, music and other activities;
· Specific texts can be chosen to enhance pupil’s understanding and empathy in other curriculum areas;
· English lessons may be used to explore texts relevant to science and other topic areas.


Technology
· The use of technology in English allows children to develop their information processing, research skills, creative thinking and writing skills, as well as providing opportunities to review, modify and evaluate work;
· Technology should be used not just for the presentation of work. Children should have access to electronic texts and be taught to scan specific electronic texts for information. 


SEND and Equal Opportunities
Every pupil with SEND and disability in our inclusive school has an entitlement to fulfil their optimum potential.
We value the contributions that all children make and aim to support and inspire them all to learn and develop to the very best of their abilities.
	
English teaching is effectively differentiated within mixed ability classes and lesson plans identify the different ability levels and needs of the children. In accordance with their individual needs, children cover the statutory content of the English programmes of study within the National Curriculum 2014 to ensure all pupils receive a broad and balanced curriculum. Some pupils may need to follow an adapted English curriculum.
Children with identified difficulties in literacy such as Dyslexia will have appropriate provision targeted at their individual needs.

Rich and supporting texts will be chosen to accommodate a variety of needs according to the cohort. There will also be consideration of how texts and resources, chosen and made available to all children, will promote diversity and a wide view of cultures and communities.

*See also SEND Policy


Intervention Programmes
To support children we provide extra support in addition to English lessons. This is discussed and updated during termly Pupil Progress meetings, using assessment data. Provision maps are created for each class in order to focus support appropriately as well as individual APDR sheets when appropriate. Interventions may be teacher- or TA-led and will respond to the specific needs of the pupil(s) targeted.

Herts for Learning Intervention: In KS2, pupils with reasonable decoding but low reading fluency skills will be targeted for this intervention. This should be teacher-led and will be for 6-8 children over an 8 week period to develop reading fluency, prosody and comprehension using group reading strategies and questioning.



Parental Involvement
Parents are encouraged to become actively involved in the development of their child’s literacy skills through:
· Reading with their child;
· Completing the reading record;
· Supporting children to learn their personal spelling lists;
· Discussing homework and topics;
· Using local libraries;
· Supporting World Book Day and other occasional activities.

[bookmark: _GoBack]
Role of the Subject Leader
· Ensure curriculum coverage, continuity and progression in English for all pupils;
· Establish and implement clear policies and practices for assessing, recording and reporting on pupil achievement;
· Lead professional development of English through informing staff of new initiatives, attending network meetings and monitoring the success in meeting targets;
· Ensure good standards in English.

* see also Subject Leadership Policy

This policy links to other school polices and therefore should be read in conjunction with the following school policies:
Assessment Policy
Feedback and Marking policy
Subject Leadership Policy
Equality Policy
SEND Policy


Appendix 1:					Appendix 2:


                                           


Appendix 3:					Appendix 4:  
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Writing for a Purpose 


 


Guidance notes for the four 


writing purposes in KS1 & 2 
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 Writing to entertain (KS1) 


Text Types 


 Stories (including 
re-tellings) 


 Descriptions 


 Poetry 


 In-character/role 


Other Style Ideas 


 Focus on oral work 
first 


 Use opportunities to 
reading own work 
aloud 


Text Features 


 Time sequenced 


 Begin to differentiate 
between past and 
present tense to suit 
purpose 


Grammar and Sentences 


 Use coordinating conjunctions to link two main ideas, 
  They pulled and pulled at the turnip to get it out. 


 Use noun phrases which add detail to description,  
  very old grandma, brave woodchopper 


 Use the progressive form for verbs, 
  Goldilocks was walking through the woods. 


 Use exclamation sentences  where appropriate, 


  What big eyes you have, Grandma! 


Adverbials 


First   Then   Next   After   Later 


The next day…     


Conjunctions 


 and   but   so   or   when 


Punctuation Content 


 Use finger spaces between words 


 Use capital letters & full stops to mark sentences 


 Use capital letter for first person ‘I’ 


 Use apostrophes to mark contractions, e.g. didn’t 


 Use exclamation marks, particularly in relation to 


speech 


 Begin to use inverted commas to mark direct 


speech where appropriate. 
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 Writing to entertain (LKS2) 


Text Types 


 Stories 


 Descriptions 


 Poetry 


 Characters/settings 


Other Style Ideas 


 Opportunities for 
comparing different 
forms of past tense 
(progressive and  
simple) 


Text Features 


 Detailed description 


 Use paragraphs to 
organize in time  
sequence 


Grammar and Sentences 


 Use fronted adverbials to show how/when an event occurs, 


  Without a sound…  After a moment… 


 Use expanded noun phrases to add detail & description 


  ...the dark gloomy cupboard under the stairs... 


 Use subordinate clauses to  add detail or context 


  Although Theseus was scared, he prepared to enter the maze. 


 Use nouns & pronouns for clarity and cohesion 


  They crept into Minos’s great labyrinth. Inside the maze.... 


 


Adverbials 


Soon   Meanwhile   As... 


The next day…    Later… 


Carefully   Without a thought... 


Conjunctions 


 if   when   because    while 


as   until   whenever   once 


Punctuation Content 


 Use full punctuation for direct speech, including 


punctuation within and before inverted commas, 


  Mum asked, “Will you be home for tea?” 


 Secure use of apostrophes for possession,  


including for plural nouns. 


 Use commas after fronted adverbials and  


subordinate clauses 


 May begin to use dashes for emphasis 
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 Writing to entertain (UKS2) 


Text Types 


 Narrative 


 Descriptions 


 Poetry 


 Characters/settings 


Other Style Ideas 


 Use a range of tenses 
to indicate changes in 
timing, sequence, etc. 


Text Features 


 Detailed description 


 Use paragraphs to 
organise in time  
sequence 


Grammar and Sentences 


 Use subordinate clauses to  add detail or context, including in varied 
positions. 


  Although Theseus was scared, he prepared to enter the maze. 


  Theseus, although he was scared, prepared to enter the maze. 


 Use relative clauses to add detail or context, 


  Amy grabbed the torch, which she’d strapped to her belt, quickly. 


 Use a wide range of sentence structures to add interest 


 


Adverbials 
Meanwhile   Later that day   Silently 
Within moments   All night   Nearby 
Under the treetops   Never before 


-ing openers   -ed openers 


Conjunctions 


 if   when   because    while 


as   until   whenever   once 


since   although   unless   rather 


Punctuation Content 


 Use brackets for incidentals, 


    Amy saw Katie (her best friend) standing outside. 


 Use dashes to emphasise additional information, 


    The girl was distraught - she cried for hours. 


 Use colons to add further detail in a new clause, 


     The girl was distraught: she cried for hours. 


 Use semi-colons to join related clauses, 


    Some think this is awful; others disagree. 
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 Writing to inform (KS1) 


Text Types 


 Recount 


 Letter 


 Instructions 


Other Style Ideas 


 Could use a writing 
frame to structure 
sections 


 May include images 


Text Features 


 Appropriate use of 
past and present 
tense 


Grammar and Sentences 


 Use coordinating conjunctions to link two main ideas, 
  Badgers sleep in the day and look for food at night. 


 Use subordinating conjunctions in the middle of sentences, 
  Badgers can dig well because they have sharp claws 


 Use noun phrases which inform,  
  sharp claws, black fur 


 Use commas to separate items in a list, 


  You will need flour, eggs, sugar and water. 


 Use exclamation sentences  where appropriate, 


  What a fantastic time we all had! 


Adverbials 


First   Firstly   Next   After   Later 


  


Conjunctions 


 and   but   so   or   when 


if   because 


Punctuation Content 


 Use finger spaces between words 


 Use capital letters & full stops to mark sentences 


 Use question mark,  


  Did you know…? 


 Use apostrophes to mark possession, 


  A badger’s home is underground 
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 Writing to inform (LKS2) 


Text Types 
 Explanation 


 Recount 


 Letter 


 Biography 


 Newspaper article 


Other Style Ideas 


 May be built around 
a key image 


 Use techniques to 
highlight key words 
(bold, underline, etc.) 


Text Features 


 Paragraphs used to 
group related ideas 


 Subheadings to label 
content 


Grammar and Sentences 


 Use subordinating conjunctions to join clauses, including as openers, 
  Although they have a fierce reputation, the Vikings weren’t all bad. 


 Use expanded noun phrases to inform,  
  A tall dark-haired man was seen leaving the scene. 


 Use commas to separate adjectives in a list, 


  You will need flour, eggs, sugar and water. 


 Use relative clauses to add further detail 


  We went to Downing Street, where the Prime Minster  
  lives, before visiting the Houses of Parliament. 


 Begin to use present perfect tense to place events in time, 


  This week we have visited the Science Museum. 


Adverbials 


First   Firstly   Before   After   Later 


Soon   Also   In addition   However 


Conjunctions 


 when   before   after    while 


because   if 


Punctuation Content 


 Consolidate four main punctuation marks (. , ! ?) 


 Use capital letters for proper nouns 


 Use commas to mark fronted adverbials 


  After lunch, we went into the museum 


 Use commas to mark subordinate clauses 


  When he was a boy, Dahl did not like reading. 


 Use inverted commas for direct speech 


 Use bullet points to list items 
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 Writing to inform (UKS2) 


Text Types 
 Report 


 Recount 


 Biography 


 Newspaper article 


 Essay 


Other Style Ideas 


 May include a 
glossary 


 Sections may contain 
more than one  
paragraph 


Text Features 


 Paragraphs used to 
group related ideas 


 Heading/subheadings  


 Use of technical 
vocabulary 


Grammar and Sentences 


 Use subordinating conjunctions in varied positions, 
  The Polar Bear, although it is large, can move at great speed. 


 Use expanded noun phrases to inform,  
  ...a tall dark-haired man with a bright-red cap... 


 Use relative clauses to add further detail 


  We went to Downing Street, where the Prime Minster  
  lives, before visiting the Houses of Parliament. 


 Begin to use passive voice to remain formal or detached, 


  The money was stolen from the main branch. 


 Begin to use colons to link related clauses, 


  England was a good country to invade: it had plenty of useful land. 


Adverbials 


Meanwhile   At first   After 


Furthermore   Despite   As a result 


Consequently   Due to   For example 


Conjunctions 


 when   before   after    while 


because   if   although   as 


Punctuation Content 


 Use brackets or dashes to explain technical  
vocabulary 


 Use semi-colons to punctuate  complex lists,  
including when using bullet points 


 Use colons to introduce lists or sections 


 Use brackets or dashes to mark relative clauses 


 Secure use of commas to mark clauses, including 
opening subordinating clauses 


 Begin to use colons & semi-colons to mark  
clauses  
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 Writing to persuade (LKS2) 


Text Types 


 Advertising 


 Letter 


 Speech 


 Poster 


Other Style Ideas 


 Link to oracy, esp. for 
speeches 


 Use of colour and 
images, esp. for  
advertising 


Text Features 
 Use of 2


nd
 person 


 Planned repetition 


 Facts & Statistics 


 Adjectives for positive 
description 


Grammar and Sentences 


 Use imperative verbs to convey urgency, 


 Buy it today!  Listen very carefully.... 


 Use rhetorical questions to engage the reader, 


  Do you want to have an amazing day out? 


 Use noun phrases to add detail and description, 


  Our fantastic resort has amazing facilities for everyone 


 Use relative clauses to provide additional enticement 


  Our hotel, which has 3 swimming pools, overlooks 
   a beautiful beach 


Adverbials 


Firstly     Also      In addition 


However     On the other hand 


Therefore     In conclusion 


Conjunctions 


if   because   unless   so    


and   but   even if    when 


Punctuation Content 


 Ensure use of capital letters for proper nouns 


 Use ? ! for rhetorical / exclamatory sentences 


 Use commas to mark relative clauses 


 Use commas to make fronted adverbials and  


subordinate clauses 


  After your visit, you won’t want to leave. 


  Once you’ve tasted our delicious sandwiches,  


  you’ll be coming back for more! 
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 Writing to persuade (UKS2) 


Text Types 


 Advertising 


 Letter 


 Speech 


 Campaign 


Other Style Ideas 


 Link to oracy, esp. for 
speeches 


 Use of colour and 
images, esp. for  
advertising 


Text Features 
 Use of 2


nd
 person 


 Personal pronouns 


 Planned repetition 


 Facts & Statistics 


 Hyperbole 


Grammar and Sentences 


 Use imperative and modal verbs to convey urgency, 


 Buy it today!  This product will transform your life.. 


 Use adverbials to convey sense of certainty,, 


 Surely we can all agree…? 


 Use short sentences for emphasis 


 This has to stop! Vote for change! 


 Use of the subjunctive form for formal structure 


 If I were you, I would... 


Adverbials 


Firstly   Furthermore   In addition 


However   Nevertheless   Therefore 


Consequently   In conclusion 


Conjunctions 


if   because   although   unless 


since   even if   rather   whereas 


in order to   whenever   whether 


Punctuation Content 


 Use ? ! for rhetorical / exclamatory sentences 


 Use colons and semi-colons to list features,  


attractions or arguments 


 Use brackets or dashes for parenthesis, including 


for emphasis 


   This is our chance—our only chance—to make a  


    difference. 


 Use semi-colons for structure repetition, 


    Bring your friends; bring your children; bring the  


    whole family! 
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 Writing to discuss (UKS2) 


Text Types 


 Balanced argument 


 Newspaper article 


 Review 


Other Style Ideas 


 Use paragraphs to 
structure arguments 


 Maintain formal / 
impersonal tone 


Text Features 
 Appropriate use of 


cohesive devices 


 Use of subjunctive 
form where needed 


Grammar and Sentences 


 Use modal verbs to convey degrees of probability, 


 It could be argued…   Some might say... 


 Use relative clauses to provide supporting detail 


 The rainforest, which covers almost a third of South America… 


 Use adverbials to provide cohesion across the text, 


 Despite its flaws…  On the other hand… 


 Use expanded noun phrases to describe in detail  


 The dramatic performance by the amateur group was… 


 Begin to use passive voice to maintain impersonal tone, 


 The film was made using CGI graphics 


Adverbials 


Firstly   Furthermore   In addition 


However   Nevertheless   Therefore 


Consequently   In conclusion 


Conjunctions 


if   because   although   unless 


since   even if   rather   whereas 


in order to   whenever   whether 


Punctuation Content 


 Use brackets or dashes for parenthesis, including 


for emphasis 


   This performance—the first by such a young 


    gymnast—was a masterpiece! 


 Use semi-colons for to mark related clauses, 


    Some argue … ; others say… 


 Use commas to mark relative clauses 


 Use colons and semi-colons to punctuate 


complex lists 



http://creativecommons.org/licenses/by-nc-sa/4.0/

http://creativecommons.org/licenses/by-nc-sa/4.0/
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The Teaching of Spelling 
 


Aims 
Although we live in an electronic age, children do need to be able to express themselves on paper and we 
therefore believe that the ability to spell accurately is an essential life skill. 
Our aim is to enable children to become confident and competent spellers through the teaching of spelling 
patterns and rules and also by keeping personal Spelling Books in Key Stage 2. Children are then 
encouraged to develop their own strategies in order to learn unfamiliar words. We also recognise the links 
between spelling and handwriting and the skills are taught side by side.  
Confidence in their abilities as spellers in turn allows children to become increasingly creative in their written 
work and to use more ambitious vocabulary. 
 
The teaching of spelling 
In Reception and Key Stage 1, children are taught spelling through the development of their phonic 
knowledge. This is taught in discrete ‘Letters and Sounds’ sessions on a regular basis. They also learn the 
spelling of high frequency and common exception words through teaching in English and within other 
subject areas. 
 
In Key Stage 2, children are taught spelling as part of the daily English lesson and within other subject 
areas where specific vocabulary is necessary. They are given activities appropriate to their abilities, 
investigating rules and patterns that will help them to develop strategies for spelling. They are then 
encouraged to apply these in the spelling of unfamiliar words. Every child also has a Spelling Book in which 
they have personal lists to be learned. These lists may be created using the National Curriculum common 
exception words or individually selected according to the pupils’ needs. 
 


Attempting the spelling of unfamiliar words 
Children are expected to attempt the spelling of unfamiliar words through the use of known phonemes and 
spelling patterns. 


 At the redrafting stage in their work, children are encouraged to check their own spellings, 
independently or with a response partner. They are encouraged to use resources including word banks 
and dictionaries to support this; 


 In Key Stage 2, in all writing activities, if children are unsure of the spelling of a word, they may draw a 
line under the word at the review stage so that the teacher can see that this is an unfamiliar word. 


 


Identifying the spelling errors 
Incorrect spellings across the curriculum may be indicated by the letters ‘sp’ in the margin. Depending on 
the ability of the child, children may be encouraged to identify the incorrect word and find the correct 
spelling. Alternatively, the teacher may underline the incorrect section of the word in the text; the correctly 
spelt version will be written with the corrected part underlined. 
 
Spelling lists 
Children will bring home lists of common exception words or words individually selected by the teacher 
from previous learning. They are encouraged to practise 5 – 10 of these depending on their ability. These 
lists are tested regularly (at least once a fortnight). 
 
Special Needs 
We recognise that some children find spelling difficult and may need more support in order to make the 
progress of which they are capable. All SEN children with spelling needs will be taught spelling 
strategies along with their class group and be given spelling lists appropriate to their needs. When 
appropriate, they will also be supported, for example through specific interventions, including focussed 
computer programmes, sometimes delivered by the teaching assistant in the classroom. 
 
Assessment 
Monitoring of children’s progress and achievement in spelling is ongoing, carried out by the class teacher 
when work is marked and when individual lists are tested.  
In Year 6, spelling is assessed as part of the end of Key Stage SATs. 
This information is monitored by the English Lead teacher in the school. 
 
 







Home/School links 
We recognise that parents and carers have an important role to play in all aspects of their children’s 
learning. The children’s results and progress are discussed with parents at Parent Consultation Evenings, 
together with ways that parents can support their children’s learning. Parents are expected to share reading 
opportunities with children in a variety of contexts. Children also have spelling lists that they take home to 
learn. 
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Clarity on Continuous Cursive and the Handwriting Style 
 
At Alfriston we teach children to use and develop a continuous cursive, joined style of handwriting. After 
developing confidence, children will be supported to develop a personal continuous cursive style to 
demonstrate mastery. Cursive handwriting and continuous cursive handwriting may often be confused 
as one and the same. However, differentiation can be made: 
 
Cursive: 
 


 The letters start at different points. 


 The finishing points for all the letters is the writing line; except for, o, r, v and w, which have a 
top exit stroke. 


 The single letter formations are taught with just the exit strokes. 
 
Continuous Cursive 
 


 The starting point for all the letters is the same; on the writing line. 


 The finishing points for all the letters is also at the writing line; except for, o, r, v and w, which 
have a top exit stroke. 


 The single letter formations are taught with the entry and exit strokes, this makes the 
transition from single letter formation to joined handwriting very straightforward and allows it 
to occur sooner. 


 
As we teach a continuous cursive style, the former should be disregarded and the latter should be the 
basis of our style. 
 
An ‘ideal’ example of a continuous cursive style is outlined (in digitised form): 
 


 
 


Note the strong diagonal joins from bottom to top or the ‘swag’ joins from top to top of letters. The 
letters ‘f’, ‘g’, ‘j’, ‘q’, ‘x’ and ‘y’ have joins leading out from them. You may notice that on this example 
the letters ‘f’, ‘g’ and ‘y’ feature loops or flourishes. As we encourage a personal continuous cursive 
style, and once confidence has been gained, there is room to remove loops or flourishes to these 
letters based on the personal preference of the teacher and the child. It should be acknowledge as 
personal preference and both styles should be accepted as correct. Finally, note also that there is 
leading into the first lower case letter in a word. 






image6.emf
English Policy -  Sept 2021 Appendix 4 Handwriting Progression Grid & KS1 Overview.pdf


English Policy - Sept 2021 Appendix 4 Handwriting Progression Grid & KS1 Overview.pdf


         ALFRISTON SCHOOL HANDWRITING PROGRESSION GRID 


 


 


  


Early Years Foundation Stage 
 


KS1 
 


KS2 


Three and Four-Year-Olds 


Reception 


Early Learning Goals 


 
Year 1 


 
Year 2 


 
Year 3 


 
Year 4 


 
Year 5 


 
Year 6 
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• Use large-muscle movements to wave flags 


and streamers, paint and make marks. 


• Use one-handed tools and equipment, for 


example, making snips in paper with scissors. 


• Use a comfortable grip with good control 


when holding pens and pencils 


• Shows a preference for a dominant hand. 


• Use some of their print and letter knowledge 


in their early writing. For example: writing a 


pretend shopping list that starts at the top of 


the page; write ‘m’ for mummy. 


• Write some letters accurately. 


 


• Develop their small motor skills so that they 


can use a range of tools competently, safely 


and confidently. Suggested tools: pencils for 


drawing and writing, paintbrushes, scissors, 


knives, forks and spoons. 


• Use their core muscle strength to achieve a 


good posture when sitting at a table or sitting 


on the floor. 


• Develop the foundations of a handwriting 


style which is fast, accurate and efficient. 


• Form lower case and capital letters correctly. 


 


• Hold a pencil effectively in preparation for 


fluent writing – using the tripod grip in 


almost all cases. 


Write recognisable letters, most of which 


are correctly formed. 


• To write lower case and 


capital letters in the correct 


direction, starting and 


finishing in the right place 


with a good level of 


consistency. 


• To sit correctly at a 


table, holding a pencil 


comfortably and 


correctly. 


• To form the digits 0-9. 


• To understand which letters 


belong to which 


handwriting ‘families’ (i.e. 


letters that are formed 


in similar ways) and to 


practise these. 


• To write capital letters and 


digits of the correct size, 


orientation and relationship to 


one another and to lower case 


letters. 


• To form lower case letters of the 


correct size, relative to one 


another. 


• To use spacing between words 


that reflects the size of the 


letters. 


• To use a neat, joined 


handwriting style with 


increasing accuracy and speed. 


• To increase the legibility, 


consistency and quality of 


their handwriting 


by ensuring that the 


downstrokes of letters are 


parallel and equidistant and 


by ensuring that lines of 


writing are spaced 


sufficiently so that the 


ascenders and descenders of 


letters do not touch. 


• To increase the speed of 


their handwriting so that 


problems with forming 


letters do not get in the way 


of writing down what they 


want to say. 


• To be clear about what 


standard of handwriting is 


appropriate for a particular 


task, e.g. quick notes or a 


final handwritten version. 


• To write legibly, fluently 


and with increasing speed 


by choosing which shape 


of a letter to use when 


given choices and deciding 


whether or not to join 


specific letters and by 


choosing the writing 


implement that is best 


suited for a task. 


 


Jo
in
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g
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  • To begin to use the diagonal 


and horizontal strokes needed 


to join letters. 


• To continue to use the diagonal 


and horizontal strokes that are 


needed to join letters and to 


understand which letters, when 


adjacent to one another, are best 


left unjoined. 


• To confidently use diagonal 


and horizontal joining 


strokes throughout their 


independent writing to 


increase fluency. 


• To confidently use diagonal 


and horizontal joining 


strokes throughout their 


independent writing in a 


legible, fluent and speedy 


way. 


• To recognise when to use an 


unjoined style (e.g. for 


labelling a diagram, for 


writing an email address or 


for algebra) and capital 


letters (e.g. for filling in a 


form). 
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Handwriting | KS1 | Steps to Progression Overview 


The aim of this overview is to show the most logical sequence for teaching each area of handwriting. However, if it is felt that children need to concentrate on a specific letter family or a particular skill, the programme can be tailored to fit the requirements of 


the learners. 


 


 


 


Year 1 Assessment Statements 


By the end of these lessons, most children should be able to: 


sit correctly at a table, holding a pencil comfortably and correctly; 


begin to form lower case letters in the correct direction, starting and finishing in the right place; 


understand which letters belong to which handwriting ‘families’ (letters that are formed in similar ways) and to practise these. 


 


 Year 2 Assessment Statements 


By the end of these lessons, most children should be able to: 


form lower case letters of the correct size relative to one another; 


start using some of the diagonal and horizontal strokes needed to join letters and understand which letters, when adjacent to one another, are best left unjoined; 


use spacing between words that reflects the size of the letters. 
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